The Zambian secondary school syllabus recommend the communicative language teaching method for the teaching of English in secondary schools. Historically, the Communicative Language Teaching approach (CLT) was developed to try and remedy the Text Based approach and the Situational approach. Hymes (1972) argued that the goal for language learning under the communicative method is developing communicative competence in learners. As a departure from cognitive code approach, Richards (2006:9) explained that under CLT, "While grammatical competence was needed to produce grammatical correct sentences, attention shifted to the knowledge and skills needed to use grammar and other aspects of language appropriately for different communicative purposes, such as making requests, giving advice, making suggestions, describing wishes and so on." From this preposition we can deduce that CLT is still concerned with grammatical correctness of utterances but with an added dimension of function. Language is used as a tool to perform different functions such as asking for forgiveness, making requests, asking for directions and giving directions among other things. According to Littlewood (1981:1) "One of the most characteristic features of communicative language teaching is that it pays systematic attention to functional as well as structural aspects of language"". Thus, CLT refers to both the processes and goals in the classroom learning where communication is the ultimate goal of learning. It recognises the use of grammar in language but more so their appropriateness in usage: That is, it takes into consideration the appropriateness of the language when used with people of different ages and status and the manner in which a person expresses what he or she intends to communicate. This involves the tone of the word and the selection of the words to be used appropriately. Richards (2006:13) c. Be tolerant of learners" errors as they indicate that the learner is building up her or his communicative competence. 
d. Provide opportunities for learners to develop both accuracy and fluency.
e. Link the different skills such as speaking, reading and listening together since they usually occur so in the real world.
f. Let students induce or discover grammar rules.
From the principles, it can be argued that CLT proposes a holistic approach to language learning than the traditional methods such as audio lingual which views errors as a deterrent occurrence to language learning which was undesirable and should be corrected immediately. The communicative Language Teaching method views errors as a normal occurrence in the language learning procedure.
In this method, the teacher does not take the central role but takes the role of the facilitator, where the pupils participate more through interaction with each other in situations which depict real life. It allows the pupils to use language freely. The role of the teacher is to provide opportunities in which learners can practice speaking, listening and reading skills in a manner which fosters communication.
Through practice, the learners acquire accuracy and fluency of the English language. Wali (2009) states that the Communicative approach uses a variety of communicative activities such as group work, pair work, class discussion, debate, role play and simulation. The definition by Wali suggests that the approach should be used with other approaches to make teaching of the second language easier. This would develop an effective teacher of language. This approach puts emphasis on interaction among learners and the aim is for the learners to use the target language in real life situations. That is to say, learners must be in a position to apply the grammatical rules learnt in performing functions in the target language.
The communicative language teaching approach combines the grammatical and semantical branches of linguistics and therefore seemed more favourable to teach the target language. Moreover, since the communicative language teaching method did not put much emphasis on the correction of errors but emphasised effective communication in situations outside the classroom, the communicative language approach seems more appropriate for a multilingual country like Zambia as it allows strategic code switching and give learners a lot of opportunities for learners to practice the target language. English being the official language in Zambia, and taught as an important subject to the learners, has to be taught in such a way that the learners can use it to function in real life situations. CLT is more favourable to the Zambian situation as it combines principles from other methods and making it eclectic in practice.
Several studies have been conducted on the classroom application of the approach. Mareva and Nyota (2012) conducted a study titled, "Structural or Communicative Approach: A Case of English Language Teaching in Masvingo Urban and Peri-Urban Secondary schools. The purpose of the study was to investigate the teaching of English as a second language (ESL) in Masvingo, Zimbabwe. It sought to find out if the traditional structural approach with emphasis on grammatical competences, still had influence on English language teaching in Zimbabwean secondary schools in Masvingo. The research established that teachers did not use CLT as much as the structural approach and traditional approaches. The assumption was that the non-use of CLT was due to teachers" ignorance of the principles of CLT. Mareva (2012) did a follow up of the study he did with Nyota (2012) and looked at the teachers" conception of communicative language teaching. The research was a case study of Masvingo district and it aimed at finding out if teachers understood CLT in order to use it effectively. The findings showed that the teachers had a fair understanding of what the approach was all about. However, he also noted that the teachers had some misconceptions of CLT which suggested a controversy to its implementation. The following were some of the misconceptions established; a. CLT implies the teacher abdicates his role as a teacher. b. CLT eschews the teaching of grammar. c. CLT means pair work and group work in every lesson.
d. CLT places too much emphasis on the development of speaking and listening skills at the expense of reading and writing.
e. Material for CLT is scarce and expensive.
f. CLT means the language teacher should ignore learners" errors.
g. CLT places too many demands on the teacher.
h. CLT aims at achieving native like pronunciation in second learners.
Even though teachers in Masvingo seem to know ideally what CLT entails, they do not fully understand the principles of how the theory worked. Like the findings in the study which Mareva did with Nyota previously, the assumptions made by teachers indicate a certain level of ignorance on the understanding and consequently implementation of CLT principles. In chapter four of my study I will show how teachers in Mufulira understand CLT and if they held any misconceptions.
Ridge (1992) also did a research on CLT whose title was, "Communicative Language Teaching: Some Challenges for Teachers in South Africa."" The purpose for the study was to find out if teachers were adequately trained to teach English using CLT or not. Ridge argued that ""the focus for the teacher colleges should be on education rather than training."" From this statement Ridge seems to be making an assumption that the teacher training colleges are not preparing the teachers well to implement CLT principles in class. The article established that teachers have had problems in implementing CLT satisfactorily as highlighted by (Ridge 1992, Jessop; 1994 , Makoni 1994 Vander Merve 1994 ) and the assumption was that South Africa did not have teachers whose proficiency in the English language was of high standard. Karras and Wolhuter (2015:13) states that, "There seems to be a general agreement that the processes of teaching and learning are highly dependent on quality teachers."" Teacher preparedness is key in the implementation of any teaching method by the teachers and as a researcher I share the same views as the other researchers who have acknowledged the importance of teacher preparedness. Nyarigoti (2013) did a study in Kenya on the Continuing Professional Development (CPD) for English teachers. The study aimed at establishing the teachers" views, needs and challenges concerning CPD. The study established that the training the teachers got during Pre-service training was insufficient and to some extent outdated. From Nyarigotis" study we can establish that the teachers are not effectively trained and that they don"t feel confident in the training they received. Unfortunately from the studies conducted in Africa especially, teachers seem not to be well prepared to employ CLT. This study will try to establish if this is the case with teachers in Mufulira.
Taking Kashoki"s view into consideration, the Zambian child could not speak nor seem to be motivated because the teachers continued to teach the learners using the traditional approach and did not teach grammar in real social context in which utterances are made. Learners should acquire grammatical rules simultaneously with communication. If learners are taught the English language in the context that is meaningful, then they would gradually learn to express themselves as opposed to what was suggested by Chishimba and Kashoki. Since the two studies were done about 28 years ago, my study in the chapters to come will show if teachers still hold the same views as theirs.
CLTs" aim is to ensure learners are able to communicate fluently and effectively. Therefore, as the learners begin to express themselves, the focus is not so much on their grammatical errors but on the ability for them to put their message across. Unlike the assumption that Kashoki had that Zambian children are not ready for CLT approach in their classroom, CLT does allow the children to use their local language when the English vocabulary falls short. The teacher would later come in with the correct words in English that were supposed to be used, that way pupils would not shy away from communicative activities.
The effective implementation of CLT in the teaching of English is heavily dependent on the teachers" attitude towards the communicative language teaching method. Banda (2015) stated that there could be many aspects teacher that could affect the choice of techniques that a teacher can employ in a classroom situation. From this statement, we can suppose that the teacher has the power to pick the technique that he/she feels is adequate for the delivery of a lesson. This being the case, we can argue that the methods and techniques suggested by the syllabus are not really binding as the teacher is free to choose the techniques to employ. Banda (2015) agrees with the findings on class size which is forwarded by Hui by stating that "while group work would be recommended as an effective way of making pupils participate in a lesson, one cannot use group work in a class with 100 pupils. It is in such context that one must use one"s knowledge prudently in order to teach effectively."" The statement made by Banda seems to suggest that the group work technique in itself is good however whether it is applicable in all situations is not known. My study will endeavour to establish if CLT is applicable in secondary schools in Mufulira.
A study conducted by Mwanza (2016) in Lusaka area on Eclecticism, indicated that teachers had limited understanding of the approach. While some teachers were able to define the approach correctly, they were not able to apply it correctly in the classroom. Even though his study was on eclecticism, the principles on which CLT and eclecticism are founded are very similar. From Mwanzas" study it was observed that teachers had mixed attitudes towards the approach. The findings also indicated that some time felt the approach was time consuming and that the use of different methods in a lesson could confuse the learners. The participants from the study seem to be under the impression that the use of different methods would happen haphazardly, they neglect the cardinal aspect of teaching which is lesson planning. If a lesson is well planned there is no way the learners could be confused as the lesson would be planned in such a way that learners would be able to follow and learn easily. The study also established that the teachers used the teaching methods devoid of real life situations. The teachers were more interested in constructing sentences. The communicative way of teaching requires that the teaching of English language be done in manner which real life use of language.
The Zambian senior secondary syllabus recommends it to be used at secondary school. Curriculum Development Centre (2012:4) states that "The senior secondary school English language syllabus recommends the use of the Communicative approach in tandem with the text based integrated approach."" This implies that the goal of English language teaching is communication in which learners should attain communicative competence. In this vein, teachers are supposed to be familiar with the principles of the method and hold positive attitudes towards the method. However, whether the teachers understand, appreciate it or even hold positive attitudes towards the method is not known.
Statement of the Problem
The Communicative Language Teaching Method is the main recommended teaching method by the senior secondary school English language Syllabus. The implication is that teachers are supposed to be trained in the method and possess thorough knowledge about the principles of the method. Further, since teachers attitudes are central to the success of teachers implementation of policy or curriculum (Mwanza, 2016 , Mwanza, 2018 , it is also expected that teachers of English in Zambia hold positive attitudes toward CLT. However, it is not known how teachers actually understand the method and what attitudes they hold towards the method.
Purpose of the Study
The study sought to establish teachers" understanding and attitudes toward the Communicative language Teaching Method in selected secondary schools of Mufulira District.
Objectives
The Objectives of the Study were to Establish:
 Teachers" understanding of Communicative Language Teaching.
 Teachers" attitudes towards Communicative Language Teaching Methods.
Research Question
Arising from the objectives, the following are the research questions:
 How did teachers understand Communicative Language Teaching?
 What attitudes do teachers hold towards Communicative Language Teaching Method?
Significance of the Study
This study is significant in that the research outcomes have the potential of bringing out the understanding of CLT by the teachers and this may inform the teacher educators of the manner in which their institutions implement CLT. In addition, it may also bring to the attention of the policy makers about the competences teachers have in CLT. It will also contribute to the body of knowledge which could be referred to in future scholarly studies.
METHODS OF DATA COLLECTION AND ANALYSIS
The study used the qualitative design. This was done in order to generate teachers" verbal responses on how they understood the communicative language teaching method. Using purposive sampling, 40 teachers of English were sampled to participate in the study. The participants were drawn from Mufulira District of the Copperbelt Province in Zambia. Interviews were the main method of data collection and the interview guide was used as an instrument. The data was analysed by use of thematic analysis. Patton and Cochran (2002:23) explain thematic analysis as "analysis that looks across all the data to identify the common issues that occur, and identify the main themes that summarise all the views you have collected." In my study, I grouped the data into two themes stemming from the two study objectives. The themes were formed by grouping similar findings under one theme. What this means is that regardless of the source of the data, if the findings were similar they were put under one theme. To do this I took time to read through and listen carefully to all the data I had collected. Hancock etal (2010:31) states that if the researcher is clear what question he/she is set to address, it will be easier to make sense of the mountains of data you have generated and to present it in a meaningful and interesting manner. Having made themes using my study objectives, it was easier for me to put the data into the right themes and in a coherent manner. Data analysis also entailed that the researcher interpreted and analysed the data which was collected in order to present it in a comprehendible manner.
PRESENTATION OF FINDINGS
The following section presents the data. As hinted above, the data is presented under the two study themes.
Teachers' Understanding of the Communicative Language Teaching Method
The first objective was to establish the teachers" understanding of CLT. It is imperative for this study to establish whether the teachers actually understood what Communicative Language Teaching is all about and if they are aware of the techniques used in the delivery of English lessons in the classroom. Without the understanding of CLT, the application of CLT techniques is almost impossible. Therefore, the findings will be of much help to the study even to understand teachers use and attitudes.
The teachers who were interviewed showed that they had some understanding of what CLT is all about in general. The teachers expressed different levels of understanding of what CLT entails in lesson delivery. The teachers understood CLT to be teacher centred method where the teacher took the role of facilitator and pupils interact through the use of techniques such as role play and group work. Those who showed understanding of the communicative language teaching method had the following to say: However, when it came to techniques used to deliver CLT lessons, some teachers seemed to be unsure of the techniques used in CLT lesson delivery. When asked about the techniques used in lesson delivery, some teachers said "teachers" exposition and gestures."" While others said individual work and question and answer. Some teachers even said teaching materials and role play. From the responses above we can see that even though the teachers have an idea of CLT is, they don"t seem to know the techniques used during lesson delivery. Those that seemed to know the techniques were only limited to discussion, role -play and group-work. The majority of teachers seemed to be sure of group work as the technique used in CLT lesson delivery.
Some teachers had some misconceptions about CLT and the application of the method in the classroom. The teachers indicated that for CLT to be applied in the classrooms, the learners needed to be very fluent in English. They also stated that CLT neglected the grammatical correctness of the sentences as it encouraged errors by the learners. Some of the respondents stated that: T18: Using CLT in lesson delivery is not helpful because it allows the grammatical errors that pupils make therefore, the pupils continue making the same errors over and over.
The approach makes the pupils to be comfortable even their English is grammatical wrong. They say "as long as you get what am saying.'' It is because of this approach that we are having grade 12s who can't speak correct English and very soon we will have teachers who can't communicate effectively in English.
The findings show that while some teachers understood the method, others did not while another section of teachers held misconceptions about the method.
Teachers' Attitudes towards Communicative Language Teaching
The study also aimed at establishing teachers" attitudes towards CLT. This research objective was important for this study because teachers" attitudes play a big role in the implementation of education policies as well as teaching methods stipulated in the syllabus. To establish the teachers" attitudes, the researcher used the face to face interview method to interview the teachers of English. The interview was guided by semi structured questions for easy flow of the interview. To ensure that the data collected was accurate, the researcher employed the use of a note book and an audio tape recorder. The tape recorder was used to make sure the researcher had the correct information since it is not possible to write everything the participant says.
From the interview, the researcher observed that there were different attitudes which teachers held regarding the application of CLT in the classroom. There were some positive attitudes, negative attitudes and some teacher"s attitudes were neutral.
Some teachers held positive attitudes and said that it was an effective way of delivering English lessons. Consider the following responses:
The approach is worthwhile, the more reason we teach English is for Communication, in the market they will use appropriate language, at the bank, and they will be able to know how to approach the manager because they will apply what they learnt in class.
T26: CLT is effective as it usually gives you the immediate response from the pupils. It helps you to know the pupils' understanding and how difficult. The topic was. You are also able to tell if pupils can communicate using English.

T22: I use CLT in every lesson I teach, be it in composition, comprehension and even summary. Learners are asked oral questions. In every lesson you expect pupils to communicate and as they are communicating that is CLT.
The teachers noted that the approach allowed for pupils to interact with each other and in the process helped the pupils to learn English. They stated that CLT allowed for full pupil participation.
However, there were some teachers who were not so keen on CLT techniques as way of lesson delivery. They explained that the method was not practical in Zambia especially in public schools. Other said that the method can"t produce pupils who can communicate and that it was therefore a waste of time using CLT in Zambia. Consider the following responses:
T27: CLT itself is okay however, it does not work so well in our Zambian situation especially in government schools, the pupils we have can't communicate in English therefore, it is hard to use role play or discussion.
T28: CLT is just a waste of time as pupils still can't communicate in English. These pupils we have need to be drilled for them to understand. To me Audio Lingua is better as it teaches pupils how to pronounce words correctly.
T29: It is not a very good method as our classes are over crowed in government schools; it makes group work difficult to do as pupils are too many. If we have to use CLT it will mean we will not cover much of the syllabus as the methods take a lot of time. The pupils make a lot of noise during discussions and disrupt the lesson. You will also find that it is the same pupils who participate in these activities as most of them cannot express themselves in English. CLT is only effective if the pupils can speak English otherwise it is a waste of time.
T24: I don't use CLT when teaching English because it is just a waste of time. I teach my pupils for exam purposes ,am a grade 12 marker and I know what markers look for and my pupils do very well in the exams.
T19: I rarely use it in my lessons as the classes are too big and it takes a lot of time to prepare for the lesson, even when teaching you find you don't finish the topic on time.
There were some teachers who were neutral on the use of CLT in the English lessons. They were not too sure if the method was effective or not. They preferred to remain on the neutral on the matter. Two respondents said the following respectively: In Conclusion the study established that the teachers had different attitudes towards CLT. Those that held positive attitudes indicated that CLT was a good method as it helped the learners to participate in the lessons. Those that held negative attitudes felt it was a waste of time as it did not enable the learners to pass their exams. Others were neutral and expressed that it was either good or bad depending on the topic one was teaching.
DISCUSSION OF FINDINGS
The following section provides an analysis of findings in line with the two research objectives and one emerging theme from the study.
Teachers' Understanding of Communicative Language Teaching Method
To find out how the teachers understood CLT, I used the face to face interview technique. I interviewed the teachers as individuals and I explained to them the purpose of the interviews before hand. The teachers interviewed expressed different understandings of CLT. Some teachers expressed some understanding of CLT. 21 respondents understood CLT ideally, that is, they had the general idea of what CLT was all about. The respondents stated that CLT was a learner centred method which encouraged the learners to interact among themselves. From the interview conducted and with the aid of research questions, the findings established that most of the teachers showed partial knowledge of what the communicative language teaching method entails. When asked to explain what they understood by CLT, most of them could not explain effectively what CLT is. Some respondents were aware that CLT was a learner centred method. However, they showed little knowledge of how the lesson can be made more interactive. Furthermore the respondents only viewed CLT in terms of group work and class discussion techniques and hence leaving out other equally important elements such as multiplicity of teaching materials, translanguaging among multi-linguals and teaching language as a whole by focusing both on the form and the function. Therefore, it can be stated that the actual understanding of CLT by the teachers was very shallow.
The teachers were not fully conversant with the principles of the Communicative Language Teaching method and as such they could only give fragments of what the method was all about. The limitation of CLT knowledge by the teachers paved way for misconceptions which were revealed during the interviews.
The teachers who were interviewed in Mufulira district seemed to have some misconceptions about CLT just like the other studies from other scholars indicated. The teachers held views that CLT eschewed the teaching of grammatical correctness of utterances and that the method condoned errors. Brown (1994:245) gives the correct principle of CLT by stating that, "Fluency and accuracy are seen as complementary principles underlying communicative techniques. At times, fluency may have to take on more importance than accuracy in order to keep learners meaningfully engaged in language use."From Browns' supposition, it can be stated that CLT advocates for accuracy (grammatical correctness) as much as it advocates for fluency. However, to get the learners to the level of communicative competence which is desired, the teacher has to allow the learners to interact with minimal interruption so that the flow of conversation can be as normal as possible, errors can be noted and thrown back to the class for correction through discussion. It is worth remembering here that CLT proposes learning of English to happen in situations which are as natural as possible. Respondents also stated that the communicative language teaching method could only work in schools were learners' English proficiency was good. Stating therefore that the low proficiency in English by learners especially in government schools made the implementation of CLT almost impossible. Richards and Rodgers (2001) states that language is created by the individual, often through trial and error). This is one of the principles of CLT unlike what the participants suggested that errors are a barrier to English language learning. Banda and Mwanza (2017) agree with this by stating that home languages and literacies should be allowed in the classroom as stepping stones to accessing learning. From this we can establish that the learners" low English proficiency is not a hindrance to the application of CLT in the classroom but rather the teacher should tap on the learners" knowledge of the local language to teach English. As the Constructivist theory suggests, learning depends on the sign systems (language, writing system, work of art…) that individuals grew up with. These symbols help the learners to think, communicate and solve problems (Woolfolk 2014). The need for code switching in the early stages of English learning can therefore not be over emphasised as it is merely the building block of the English language learning process. Some teachers felt that CLT can only be used to teach grammar but could not be used to teach writing skills and other macro skills contrary to what the tenets of CLT proposes. Most of the teachers understood CLT to be group work and pair work. While group work and class discussion are part of the classroom activities under CLT, they are not the only ones. Thus, for teachers not to mention multiplicity of teaching materials, teaching all four language skills, teaching from simple to complex as well as recognition of one"s familiar language as part of the learner centred paradigm shows that they lacked adequate understanding and appreciation of CLT. These findings are similar to who also found that teachers of English in Zambia held misconceptions about the Eclectic Method to English language teaching and that their misconceptions affected the way they taught English.
Some teachers also stated that CLT gives the teachers more work as it takes time to prepare and that it was time consuming. The issue of CLT being time consuming suggests lack of good time management and poor lesson planning on the part the teachers as the need for lesson preparation cannot be done away with regardless of whichever approach or method a teacher opts to use. The data presented indicated that the teachers did not prepare adequately for their lessons and therefore they failed to apportion their time well. These misconceptions as forwarded by the teacher suggest that the teachers will interpret the techniques wrongly in class and the obvious outcome would be that what the teachers believe to be CLT application may actually not be correct. These findings are consistent with Mareva (2012) who conducted a research in Masvingo (Zimbabwe) and the purpose was to establish the teachers" conception of communicative language teaching. The findings indicated that the teachers had a fair understanding of CLT. However, he also indicated that the teachers in his study had misconceptions similar to those in Mufulira district. The teachers from both studies indicated that CLT demands for teaching materials which are not readily available and expensive. This supposition is not true as CLT advocates for authentic communication situations which can be created by the teacher by mere explanation or use of the chalk board. This supposition by the teachers show that the teachers had no understanding multimodality and semiotic modality.
Thus, in summary, it can be reiterated that while some teachers showed fair understanding of the communicative language teaching method, others did not while others held misconceptions of the method. Lack of understanding and holding misconceptions about the method imply that teachers would either not apply the communicative language teaching method or that they would wrongly apply it is they attempted to do so.
Teachers' Attitudes towards the Communicative Language Teaching Method
One of the research objectives for this study was to find out the attitudes teachers have towards CLT. Attitudes play a big role in the adaptation of the methods and techniques teachers employ in their lesson delivery. To find out what views the teachers held, I used the one on one interviews. The teachers interviewed expressed different views on the use of CLT in the lesson delivery. Most of the teachers interviewed for this study stated that CLT is a good method for teaching English in general. However, when asked if it was a good method for them to use in the Zambian situation, most of the teachers said it was not ideal. The reasons that were forwarded for this were that the learners were just too many in their classes. The others felt CLT was not helpful in terms of examination preparations. They indicated that CLT was time consuming and therefore, made it difficult for them to meet their lesson objectives.
There were some teachers who held complete negative attitudes on CLT altogether. The teachers interviewed expressed that, CLT was a waste of time. The important thing is to drill pupils to pass the exams. This sentiment was brought out by a teacher who is a marker at grade 12 level. According to this teacher (grade 12 marker) there was no need to teach the pupils to be communicatively competence as he was aware of the way examinations are structured. This view was shared by other teachers who felt that what was important was for pupils to pass the final exams and that was the only way to judge who a good teacher was. The other teachers felt that CLT was not a good method as it did not help much in the producing of fluent English speaking learners. One teacher stated, CLT was not a good method and that was why they were having grade 12s who couldn"t speak English because CLT allows them to speak broken English.
The findings reveal that the goal of English teaching as held by the teachers was to enable pupils to pass their final exam. The learning of English for communicative purposes was secondary to passing exams. This was because according to the teachers, a good teacher was one who produced the highest number of learners with high grades. Having a class of learners who are competent orally is not a plus on its own unless they can pass the tests as well. The pressure came from the higher officers who rated the school performance on the pass rate. Since the exams were also structural framed, the teaching of oral skills and listening skills were not seen to be important. Chishipula (2016) also had similar findings on the attitudes of the teachers to teach English for exam preparations. The implications of these findings are that the teachers were not teaching English in a comprehensive way. They are still committed to the traditional methods of teaching which they felt prepared the learners better for the examinations. Even though teachers in some instances held positive attitudes, they did not always apply CLT as argued by Hui (1997) who indicated that the lack of appropriate materials and equipment, administrative constraints among others led to the mismatch between attitudes and implementation.
The findings in my study are shared by many researchers. Othman (2016) observed that teachers" seem to prefer traditional methods as compared to CLT. These findings are shared by Vongxey (2013) who also observed in his study that the negative attitude arose from low proficiency in English by the teachers who lacked proper preparedness. From this, we can tell that there are a number of reasons why teachers may hold different attitudes.
There is need for deliberate efforts especially by standard officers in the district to explain to teachers the advantages of using CLT in English language teaching so that their attitudes can change. This is particularly important because as Mwanza (2017) noted, teachers" attitudes towards a method or education policy have a direct effect on the implementation and success of such a method or policy. There is also need for school based or zonal based Continuing professional development activities because pre-service teacher training is not complete in itself (Manchishi and Mwanza, 2013,; Manchishi and Mwanza, 2018) and even teacher training strategies such as peer teaching have labelled as inadequate to fully prepare teachers (Manchishi and Mwanza, 2016) . This is the reason why teachers" capacity building activities such as CPD and professional workshops should be promoted in schools.
In summary, it has been sown that while some teachers held positive attitudes, others held negative to neutral attitudes. As a way forward, teachers ought to be sensitised on the advantages of CLT and they also need capacity building on what the method means and how it can be applied in the classroom while avoiding the perceived challenges.
CONCLUSIONS AND RECOMMENDATIONS
The study used the qualitative research method and employed the face to face technique, lesson observation and lesson plan analysis. The sample size consisted of 40 senior secondary school teachers from six secondary schools. The sampling technique used was purposeful as the study required only those teachers handling secondary senior classes. The conclusion will be summarised according to the research objectives accordingly.
Teachers Understanding of Communicative Language Teaching
The data from the interviews revealed that 21 of the teachers had a clear understanding of what CLT was about. They indicated that CLT was learner centred and it involved learner interaction with the use of techniques such as group work, role play, pair work and debate. 16 of the respondents had partial to no understanding of what CLT was all about. The findings from established that the teachers had misconceptions about CLT and this was noted from the responses they gave. The misconceptions led to the misinterpretation of the method in the classroom. Of the interviewed teachers five indicated that they had no knowledge of what CLT was. This finding led to the non-use of CLT in the classroom.
Teachers' Attitudes towards Communicative Language Teaching Method
The teachers' held different attitudes towards CLT. From the data gathered from interviews, teachers held positive, negative and neutral attitudes towards CLT. The teachers who held positive attitudes were in favour of using CLT and they indicated that CLT was a good teaching method. However, those that held negative attitudes stated that the method was well suited for classroom use especially government schools were the numbers of learners were too large. Others who held negative attitudes also stated that the method was a waste of time as it did not do much for exam preparation of the learners. While those who held neutral attitudes indicated that CLT was neither here nor there, it all depended on the lesson one was teaching. They stated that sometimes it was useful while in other instances it was not. They did not show much enthusiasm towards the method.
RECOMMENDATIONS
Arising from the findings, the following recommendations can be made: a. Teachers" continued development programs to be revamped and include more demonstrations on how to apply CLT especially in multilinguala and overclouded classrooms.
b. The government/school administrators to minimise the number of learners in each class to make the application of CLT more effective by building more schools to accommodate more pupils.
